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PREFACE

fhia study is an attempt to do two things:
firat, determine the Job of the secondary school
8oclal science teecher ae related to aims, con-
tent, methods, paychology, and tests end memsure-
menta; seoond, to determine to what extent uni-
versities and teacher-training institutions are
preparing teachera for the soelal solences in the
secondary sohool.

It 18 with pleasure that I express my ap. e-
giation for the help that has been received L{rom
members of the faculty, eapeciaslly for the val-
unble assistance of Dr. BDarle Underwood Hugg, who
has given personal guidance to this study and
without whoae help the investigation could not
have been completed. I am slac grateful for the
personsl ang}eﬂtiunu of Dr. Fe Le Whitney, who
has directed the teohnigue, and for the valuable
help given by Hr. H. G. Blue.

“=William Clarence Jones
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THE PROFESSIOHAL PREPARATION OF TEACHERS
OF THE SOCIAL SCIFNCES IN
THE STCONDARY SCHOOL

Chapter I

INTRODUCT ION

Parpose. This study has grown out of & belief that
the teacher-training institutions ars overlcoking many
important factors in the preparation of the socisl science
teacher for the secondary school. There was & time, and
not leong ago, when the teacher of social science was re-
garded as being of little value to the school system.
This, of course, grew out of the fact that citigenship-
training wae considered a side issue or by-product of our
educational organization. Such crude conceptions have be=-
gun to find no place in our educational thinking and today
we regerd citizenship~training as the ultimate aim of our
public school systems The future of our experiment in
demeccracy lies in the type of citizen produced. The true
meaning of democracy must be taught to future citizens, if
our nation is to attain the goal set for it. We recognize
our place among world powers and feel the responsibility
that has been placed upon us. Our public school system



has been nade the channel through which knowledge is to

be imparted in the future. It 1s probable that the suc-
cess or feilure to train citizens for future responsibility
depends largely upon the type of teacher who directs the
social science course in the secondary echool. It shall,
therefore, be the purpose of this study to:

l. Determins the job of the secondary school
social science teacher as related to aims,
content, methods, psychology, and tests and
measursgents,

2« Determine the present status of the professional
prepargtion of the secondury school social
science teacher,

Ze Make recommendations for the professional
preparation of the social sclence teacher in

the secondary school.

Problems . Meny problems present themselves for solu~
tion when a study of this type 1s undertaken. Some of these
problems are very complex. In fact the simplest problem
offers a challenge when we strive to solve it. In the light
of our present scientific knowledge, practically all of
the problems would have tc take 2 problemetical solution.
The sclentific inveatigations in the field of tescher=-
training bave bern limited and incomplete. This renders a
definite solution of the problems very improbable. Certain



hypotheses may be set up as being of first importance
in the training of & teacher of secondary school social

science. Out of these hypotheses will come some very

pointed and

definite guestions which we must answer, in

theory at least, by objective and impersonal studies.

The prevent
questions:
l.

3.

G

T

study will undertake to answer the following

What are the theoretical aims or objectives

of secondary school social science as it 1is
taught at the present time?

What is the content of the soclal science
gourse in the secondary school?

What l.rl the present-day practices as related
to methods of tecching the social sciences in
the secondary school?

What is the fundamental paychology of the
segondary school social sclence course?

¥hat are the methods of testing and measuring
the resulte of social sclence teuching?

What courses are offered by teacher-training
institutions for the professional preparetion
of the secondary school social science teacher?
o what extent do social science gourses in
teacher~-training institutions meed the needs of
approved publie school practice in the teaching
of secondary school social science?
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Procedure. The method of procedure which was adopted

for making this investigation may be summariged, in brlief,

as follows:

l.

S

de

Ge

-1

An analysis of fifty-four books, magazine
articles, courses of study, and committee
reports was made for the purpose of deter-
mining the theoretical aims or objectives

of the secondary school social science

course.

The most widely used textbooks in the field
of secondury school social scisnce were
analyzed foar content or aubject matter.
Analyses of the works of the best authorities
in the field of psychology were made for the
purpose of determining the pasychology of the
soclal sclences.

The field of tests and weasurements was studied
with a view of finding the tendencies and practice
as related to secondary school social science.
Twenty=-three courses of study were analyged
for methods of teaching the secondary school
social scliences.

One hundred twenty-eight (128) cutalogs of
universities and teacher-training institutions
were snalyzed with a view of finding the



courses now offered for the professional pre-

paration of the eecondary school social science

teacher.

ihe method of investigation, as stated above, wus

gselected because it 1s fairly impersonal and objective
in ite point of view. The subjective element has been
in a large measure eliminated. The works of suthorities
have been consulted in the study of aims, methods, and
psychology. In the remainder of the study facts have been
taken as they were found. This should make it possible to
secure & fairly impersonal and objective insight into the
present professional preparation of the secondury school
socisl sclence t.nr:mhlr.

Thesis: The thesis of this investigation 1is that
the analyses of textbooks, magazine articles, courses of
study, committee reports, and like material, will give
one an impersonal and objective insight into the Job of
teaching secondary school social solence; that the analyses
of college catalogs will show the present professional
preparation of the socisl science teacher; and that the
findings of this study will afford a relatively objective
basis for meking recommendstions for the professional

preparation of the secondary school social science teacher.



Summary. The discussion in this chapter has been
& brief attempt to set forth the purpose, problems,
progedure, and thesis of the investigation. The purpose,
problems, and method of procedure have bern brisfly
discussed in relsation to the entire study. The nesd of
the study was mentioned in commnection with the purpose.
The scope and complex nature of the study was briefly
mentlonad in the statement of problems. Advantages of
the method of progedure selected for this study were
menticned, and a statement of the thesis given. This
brief discussion gives a background for the theoretical
discussion which is to follow in the next chapter.
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Chapter II

THEORETICAL ASPECTS OF IHR SUBJFCT

General Statement. What does the teacher of social
golence in the secondary school need to know? The answer
to this guestion involves a detailed study of the secon~-
dary school ecurriculum. In the past we have taken for
granted that the things that a teacher ought to know and
to teach could be found in the textbook. This attitude
has foailed to lead our teacher~training institutions to
an objective and impersonal point of view as related to
the training of teachers for the social sclences.

The entire history of teache r-training has been more
or lecs vague and indefinite. We have many instances where
the prospective teacher has been allowed to specialize in
mathematics or sclence and then take her place in & secon-
school as a teacher of geography or history. hb doubt, the
theory of formal discipline has had its influence in bring-
ing sbout the above condition. 7The assumption was made that
& teacher well trained in ons subject was prepared to teach
many subjecte« This is evidence that we have not done en~
ough scientific thinking in the fileld of curriculum build~
ing for teacher=-triining institutions.

Fe may well look upon our teacher=-training institu-
tions os having used the "guessing" method of curriculum



making. Not enough scisntific investigations have been
made Lo determine definitely what the teacher of secon~-
dary school soecial science should knows. But the very
fact that teaching is coming to be recognized as a pro-
fesslon 1s evidence to support the contention that
teachers should be well trained. How can this type of
training be acquired? The answer is that of a scientific
gurriculum in teacher-training institutions.

Teacher=training institutions in the future must have
specialized curricula. They must determine in an impersonal
manner the type of thing that should be taught to each
prospective tclmf-. This implies that the duties and
difficultirs of each position must be discovered. Charters
tells us that there are two points of view concerning the
curriculum: "From the one point of view the function of
the curriculum is considered to be that of imparting in-
formation, while from the other point of view its func-
tion is considered to be that of modifying conduct."l The
second point of view is more applicable to teacher-training
institutions thaf the first. Although the first point of
View must form a part of the miclesus of every teachers
training curriculum.

The imparting of knowledge or information is only
one of the many activities that the teacher of social
sclence parforms in a day. We may reasonsbly assume that
L. Charters, W. W. "Principles Underlying the Making of the

Curriculum of Teacher=-training Institutions" Rducational
Administration and Superwision, Vol. 10 (September 19£4),

Pp. 337-338



there are many other duties which the teacher must per-
form. The teacher of toflay must find her place in the
1ife of the community and contribute her bit to the wel-
fare of the group. The patrons ars no loager aatisfied
with the type of teacher that closes her day when the
last bell sounda. A great deal is expected of the teacher
from the standpoint of leadership in the community. She
| 18 called upon to talks part in ehurch and Sunday school
work. At times she may be asked to assume the leadership
of & glubs All of these demands, if not duties, make the
necessity for broad training of first importance. In theory,
at least, we may say that the teachar of social seclence
ahould be prepared to meet the demands that are made upon
her from the community life of which she is a part.

Aside from the gensral principles of training which

have been mentioned there are certain definite fundamental
standards which may be set up aa guides for the prepara-
tion of the social science teacher. These standards are
more or less tangible and can be attained by every teacher.
They are associated with classroom teaching and mey be
summed up as follows:

1« The teacher should be clear as to the sims,
purposes, and velues of the socinl sciences. It would be
very hard to conoeive of a teacher who did not have &
‘thorough knowledge of the aims of her teaching. But, no
doubt, this tescher could be found in the school roam.




Oreat multitudes of teachers have entered the profession
temporarily and have not spent the time and study neces-
gary for a thorough understanding of ithe aime and purposes
of the subject which they pretend to direct. Whenever we
find o lack of orgunisation as regards cims and purposes
defects in the teaching come to the surface. Interest
will then be &t & low ebbe The teacher will be compelled
to establish an sutocratic form of govermment in her class
and the pupil will feel that he 1s being imposed upon.

The line of least resistance will be followed by the
teacher in making her plans snd no definite objectives will
be set up for a guide in the asslgmuent. In fact the entire
course will leck organigstion snd technique.

Where there is a lack of purpose the best methods of
procedure will not be employed in the work. The teacher
will not be able to make a distinction between the good
method and the poor method before & definite plan and
organiszation of the work 4is made. Lack of aim or ob-
jective not only means & lack of organization, but it in-
volves & tremendous loss of time and energy. =Effort will
not be concentrated upon the important points and the
course is likely to become umrelated and disorganized un~
less the teacher ie clear as to the aims and purposes of
the work. One of the most important factors in the trein-
ing of any leader 1s a thorough Iknowledge of the goal to
be attained.



2+ The teacher of social sclence should know the
gubject matter that she is to teachs This is a generali-
gation which regquires little proof: It 418 clear that the
teacher cannot teach that which she does not understand.

e must also recognize that just to know the subject mat-
ter in the literal sense is not sufficient. The teacher
mist be clear as to the applications of the subject mat-
ter. Since the pupil will retain only a small ounber of
the fects that he has learned, it becomes all the more im=
portsnt that we give him something bigger and broeder in
his studye This added demand must be met by the teacher
with & broad understanding of the relation of social science
to the life of the child and to his enviromment. Of course,
we must not overlook the fact that knowledge of subject
matter alone has been recognized in the past, and we must
admit that a great deal of traditional value and prestige
has been given the teacher who really knew facts. This
congeption has been very narrow and limited in its point of
view and has failed to contribute properly toward the bulld-
ing of o democracy. Facts alone are not sufficient to insure
the perpetuation of & democratic society, but through the
study of facts and relations in social science must be built
attitudes, habits, conceptions, and ideals which will make
for good citizenships One can readily see, Lhen, that the
teacher of social science in the secondary school must not
only know the subject matter that she is to teach, but that
she must be able to interpret it in terms of citizenship.



3+ The teacher of social science should have a
imowledge and an appreciation of the best methods of
teaching. The responsibility of the teacher is greater
today that at any previous time in our history. MNore
pupils have kmocked at the door of the public school;

definite aime and ideals have been set up; the subject
matter or content has become broader and more luaclusive;
the responsibility of citizenship has become greater; life
in general is more complex than In former times; and the
mass of humanity has tended to concentrate. All of these
foctors add to the burden of the teachers It 45 no longer
possible for the teacher to rely upon trial and error
methods, but if the demands which are made upon her by
goclety are to be met she must know the true weaning of
efficiencys She must look to the scientist in the field
of education for methods. No doubt, there has been a
great loss of time and energy in the paat, on the part of
both pupil and teacher, due to poor methods of instruction.
Dewey assures us that there is no separation of subject
matter and method, but that they are inseparable in the

teaching prmu.ﬂ

"Method 1s that arrangement of subject
matter which makes it most effective in use."® 4 knowledge
of method and ite applications will enable the teacher to
better organize her work; greater interest will be had on
the part of pupils; and a greater degree of efficlency

will be attoined.
2« Dewey, John. Democracy and Educations ps. 154. Macmillan

Company, Hew York, 1924
3. Ibid. p. 1988



4 tea of mocial science should have a

knowledge of the important psychological principles

underlying the most effective instruction. This embodies
a lknowledge of the peychology of the learning processes

as applied to the verious subjects in the fleld of social
sclence. A knowledge of psychology is very fundamental

to good teaching, as 1t not only points out the method

of learning employed by the child to which all good teach=
ing must correspond, but also points out the results and

uses of objective studies, sducational tests, and experi=-
mentations of various kinds. The real teacher must be
able to utilize the laws of learning in her daily work.
There must be & broad understanding of the pmrocesses which
iovolve analysis, ressoning, discrimination, and other
abilities of the child, and finally if the teacher is to
be efficlent she must know the psychology of child life.
It 1= only through an understanding of the child and his
learning processes that the teacher will be able to adapt

her instruction to his needse.

5« The tescher of socisl science should have a lmow=
ledge of the uses and regults of the best tests and
meagurements in the field. 7The old type of essay exami-
nation is no longer sufficient to measure the results of
teanching. It is giwing way to & more impersonal and ob=-
jestive type of test. Standards have been set up for esach
grades thiough the sxamination of thousands of pupils in a




particular subject. This hes made comparison a
necassary part of the teachers' work. The results of
her teaaching muet be compared with the standard, which
has been made through impersoncl studies. These stand-
ard teasts are not only more objective and impersonal in
their nature, but they relieve ths teccher of a great
deal of detailed works: They enable her to spend more
time in planning the work and lese time in determining
the results of her instruction. o doubt thay are more
aocurate than the old type of testing material, which
usually consisted of a set 0f ten quesiions that were
later Lo be groded on & bacis of ope hundred.

Summary. Ihis chapter has briefly presented the
theoreticel side of the study. Certain principles of
teacher~training curriculum bullding have been discussed
from the stendpoint of the needs of the socldl science
tescher. We have set up guiding pringiples for the
tralning of the prospective teacher of the social sclences.
ihe contention has been made that & teacher must kuow
the aims or purposes of her subject; the content or sub-
ject matter; the best methods of teachling; the psychology
of the soolnl studies; and the wees and results of tests
and measurements before her prepuration has bern complete.
These are the points which will be discussed in detail in
the succeeding chapters.



Chapter III

AIMS OF THE SOCIAL S8CIENCES

Many attempts have been made to discover definite
aimes or objectives for the soclzal sclence course but, so
far, no outstanding results have been achieved. The need
for a definite goal hoe long been felt by leading thinkers
in the field. In the bulletin, Cordinel Principles of
Secondery guant.inn.l seven major objectives, it will be
recalled, are fordulated for the guidance of secondary

schools. Theae objectives are:

1+ Health

£ ﬂomn& of fundamsniel processes,
S+ Worthy home membership,

4. Vocatlon,

5« Citizenshlp,

6« Worthy use of leisure time,

7+ Ethical charactere.

The sims of secondary education are very broad and
inclusive. It would not be wise to set them up for the
gpecific guldance of ths sociesl science teccher or of the
methematics teacher because some of the above objectives
are outcomes of the sum total of treining in the sscondary
schools The factor of enviromment must also coutribute to
the aime of secondary educetion. With these facts in mind

1. Bureau of Fducation, Bulletin, 1918, No. 35, "Cardinal
PFringiples of Segondary Fducallon."



we oome to the resl purpose of this chepter, whioch le to
determine, rather objeoctively, the theoretlesl aims or
objeactlives of the socisl solence ocourse sp it ie now
taught in our secondary echools.

The writer hee recently made careful analyses of
fifty-four books, megezine artlcles, courses of study,
commi*tee reports, snd 1lke materisl (see Teblea I snd V),
for the purpose of determining end evelusting the elms of
the soolsl sclence course In the secondery schocl, es
8tated by students In the fleld, todsy. A study of the
findings of thile investigetion should give us Bome idee
of the present thinking ss relsated to the purpose of our
soclsl studies. Of course the aims s¢ found here are
theoretiosl becsuse we nre living 1ln o ochenging cociety
end mupt recognize the fset thet our thinking must be
eleveted from time to time,

Dr., dsrle V. Rupe of Colorndo 3tste Tesohérs College
gttempted to find the probeble sims end outoomes of the
Boglsl selences by mekin: sn pnalyeis of slxty books end
srtioles on the athuat.E The result of his Ilnvestlge-
tion in shown in Table TI. We wlill notlice from a olose
study of thie table thet the mime and ovtoomes were
grouped under seven neads or édivisione end show very clesrly
what the tendenociesa st the time of the study reslly were.

It 1s aleo interesting to know thet Mr, H, G. Gold
agonducted & study in which he gttempted to determine the

£e Rupgu, Rarle U, "dvaluating the Aime of Hietory"™ The
Historloml Outloox, 1215, Vel. 18, pp. S£4-E6



theoretiosl alms or objectives of ce teln of the soclel
Itﬂﬁill.l His investigution wet limlted to the study

of a larpe number of courses of ptudy whloh were pelected
from sll pertse of the covntry. The regults of his investi-
getion will be found in Tables IIT end IV,

A comperstive study of the sbove investigntions (eee

Tables T to VI) will show very oclesrly end definitely

what the theoreticsl aima or objectives of the moolal
"solences are at the preeent time. 4 olose observation of
Tgble VI ghowe the reletive importsnce of the varloue

theoretics] aime to be e followe:

1. Paoto, soquielition of knowledge.

£. Training certeln powers pueh a8 memory,
aympathy, Judpgment, dilsoriminstion, end
other sbilltiee,

&. Truining for cltizenanlp,

4. Brosdening the puplle point of view,

6. OCsvesl reletlonehipe, rpprecistion of the
pest and present,

G, Petriotisen snd nationsl ldesls,

7. Use of Looks, methode of study, snd the
formotion of other hellts.

We do not Intend to imply thet the sbove aime or
objectives of the soclel solence gourse ere #ll inolusive
2, Gold, ®. G. "Methodm and Content of "lstory Oourses

in the High Schools of the United States." The fchool
Review, 1917, Vol. 28, pp. 88-100, 167-19n, EV6-E2B2



Table I

Adms of the soeisl sciences sas found by an
analysis of fifty~four hbﬁkl{‘llﬂlliﬂ articles,

courses of study, and committes reports
Rank Alm Frequency
1 low ledge 29
e Citizenship 23
o Sympatihy £0
4.5 Apmreciation 19
4.5 Formation of heblts (discoipline) 19
Geb Power of interpretation 16
8.5 Understanding of society 16
Troining in seeing causal
8 relaticns 14
9 Patriotism i3
10.5 Preparation for further atudy 11
10.5 Cooperation 11
12 Personal responsibility 10
13 To develop the sthical nature 2
14.5 Idesls T
14.5 International apirit 7
i6 To learn the use of books B
185 Health 1
18456 Worthy home membershi 1
Command of fundamante
18.6 prooesses L
18.8 To develop the intellect 1




Table II

aims and outcomes of the social sclences as
found in Dr. HKugg's analysis of sixty books and

articles
Rank Alm Frequeuncy
Facta, acquisition of
1 knowledge , ete. 40
Oerusal rqfntinnnhipu,
sppreciation of the past
2 and presesnt 37
Training certain powers
such as memory, sympathy,
Judgnent, discrinination,
s etc. 31
Brosdening the pupils'
4 point of view 30
5 Training for citisenship 25
Patriotism and national
6 ideals 19
Use of books, methods of
T gtudy, =tc. 16




Table III

Alme of the social sciences us found by H. 0. Oold
through a study of 24 courses of study received from
£36 citles and distributed over 41 states

Roaalk Adm Frequency

m.i ﬁ ﬁ ﬁfnmﬁ

1 of civi tion 42
Patriotism and intelligent
¢ltizenship 36
To acgulre bLroad asympathies and
culture 54
Knowledge of Lhe development of

48 nations 22
19 aggulre powers of interpre-

4.5 tation and judgment 22

To sne how our auncestors solved
problems in order to help us

meetl our diffioulties 18
To acquire a store of useful
7 facte 16

Tnnrt_:unh 2 ploture of the
past ss will help us under-
stand modern life, current

8 evenis and modern movements 13,
To develop ideals, sstional
@ and universgal 1]

70 furnish a beckground for
iterature and goneral

10 educatlon 8
1o furnish {llustralive moral
11 material
To teadh the pupil how LO ube
books and hovw to exirect sub-
1245 stance from the piuted page 6
18.6 Knowledge of oriental nations 6
14 Develop memory and imagination 5
Te gain power iz the system=-
ie atization of facts 4
nowledge of the development
1o of denQerecgy 4
16 To patiafy a conventiional demand 4




Aims or objectives of the social sclences as
found by Mr. H. G. Gold (see Table I1I), erranged
according to the Rugg scheme of nlaasir{cntinn

Rank Alm Frequency

Fagte,aocquisition of
1 mowledge, etc. 100
!r:;nlng nartntnjggwar:t

sucn &8 memory e
aympathy, dzsaéiminntinn:

e alce 6l

3 Iraining for oitizenship 36
Eyocndening the pupils'
point. of view 2e
Causal relatlionahips,
apprecilation of the past

] and prasent 17
Use of books, methods of

6 gtudy, eiCe 10

Patriotism and national
v ideals 3




Table V

Aims of the social sciences as found by the

analysis of fifty-four books, magazine articles,
courses of study, committee reports, and lilke

material, d accord to the Rugg scheme
of classification - -
Rank Alm Frequency
Facts, acquisition of
1 knowledge, etc. 49
fraining certain powers
such as judT-nt. memory ,
-rp-m. discrimination,
B etc. 46
3 Training for citizenship 34
Fatriotiem and national
“ ideals 28
Use of books, methods of
6 It:::., eto. 26
Br ning the pupils'
6 point of view 18
Causal relationships,
appreciation of the past
7 and present 11




Table VI

.Comparison of the studies of social science objectives
made by Jones, Rugg, and Gold

Yoo Tae—TeT: Atm

=

a ;m & OG0

-

e 9 o oW

e O <9 oUn -

o

;m%

=== =

Pacts, acquisition of

knowledge, otc. 49 40 100
Training certain powers

such as J ent, memory,

sympathy, discrimination,

eloe 46 31 61
Treining for citizenahlp 354 e2b 36
FPatriotism and national

ideals 20 19 9
Use of books, methods of

study, etcs EB 16 10
Broadening the pupils’

point of view 19 80 eg

Causal relationships,
a ciation of the past
and present 11 37 17




R L

Facte, acquisition of
knowledge, eto. AL S R S I Bl T |
fraining certain powers

such as memory, sympathy,
Judgment , discrim tion,

et e
Tratatag for ettisensntp AEEGCGEG_—_G_G—

Broadening the pupils'
pont of view )

Csusal relationships, .
appreciation of the past

sad present - SRR
Patriotism and nationoal

teeals F__=
S

Use of books, methods of
study, etc.

Diegram l. Imporfance of the social science aims based on
the total number of times mentioned in the combined studies
made by Joneas, Rugg, and Gold
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or definite. They are merely theoretical aims or ocutcomes
which summarize the present-day thought as regmrds the
purpose of the secondary school social science course.

1. Facts, scquisition of knowledge, etc. The old
idea, that education consists in the mastery of facts, is
consfidered to be one of the vital aime of the social studiss
at the mresent time. No doubt, sclentifiec investigation
has given this aim a different meaning in recent years.

e no longer find students of the social studies spending
hours in the memorization of dates, names, battles, and
other small details. The concept, knowledge, has changed
to mean the broad understanding and not merely the detailed
point of view. The word knowledge has come to have a
broader interpretation. History and geogrephy are studied
with the idea nt.und-rltlnung soclety and man. Relations
are to be understood and not mere facts. Of course a cer-
tain number of dates, names, and other d-utls'm neces~
sary, but the broad interpretation of this aim means that
the pupil will be given a knowledge of his relation to
other members of soclety; a working knowledge of man and

his soclety} and & conception of the verious forces that
work for good and evil in his group. The pupil must also
gain some conception of his personal responsibility amd of
the part that he must play in life. %o gain a knowledge
of faocts without having leerned to epply them would not be
of any special value to the pupil.



2. Tra rtain ers such as udgme ot
sympathy, discrimination, etcs This ailm was found to

have & rank of two in the studies conducted by both Mre.
Gold and the writer. Ir. Rugg found that it took third
place among the sims found by his analysis of sixty

books and articles (Table VI)e This shows thut the
treining of certaln powers is considered, in theory at
least, to be of vital importance. It is claimed that

the development of these powers tends to make the person m
bigger and better citigen. The growth of the power of
sympathy, for instance, will give the boy or girl a better
outlook upon life. It is also very clear that we cannot
expect & great deal from the boy or girl who does not de~
velop the powers of judgment and discrimination. It is
through the exercise of these powers that cholces must be
made. The individual must decide his course through 1life;
he must be able to dietinguish between right and wrong;

he nust be able to plan his procedure; he must know how
to select his assoclates; and we might ;umn numercus other
choices that he must make in all of his activities.

Se¢ TIraining for gitigenshipe. The term gitizenahip
is very broad snd may be made to include almost anything.
A good citizen in one community or country might be con-
gidered very undesirable in another community or naﬁntry.
The term citizenship implies that certain ideals and



attitudes have been established for tha guidance and
training of future citizens. We might say that a good
citizen is one who respecte the rights of others, or
that a good citizen is one who is honest and true to the
ideals and traditions of his country. These would be
very narrow interpretations of citizenship. There must
be in the good citizen more than mere honesty or truth-
fulness. He must have an interest in the welfare of his *
community, stete, and nation. There must be a fesling of
responsibility on his part and he must come to regard
public matters as being of vital concern to him. A study
of the right of suffrage and its application shows that
there has been & inck of recognition of duty. A recog-
nition of the seemingly smell matter is one of the fine
traits of good citizenship. To be able to Ikmow and to
f£ill the requirements of a good citisen is the biggest
job that one is called upon to perform.

4. Broadening the pupils' point of view. Dr. Rugg and

Jr. Gold found this aim to be fourth in rank of importance
based on their investigations. The study conducted by the
writer shows that this aim occupied sixth place in rank of
importance. This would lead us to believe that this aim
is coming to be considered of less importance or that the
training which it includes could be accomplished through
the realization of the previous objectives of the soeial



sclence course. We find included under this aim such
abilities as the interpretation of soclal and personal
relationships; giving epproval to the accomplishments
of others; appreciation of the belief of otherse} and a
sense of membership in a world community. These are
necessury attitudes of the developing pupil, but the
broad term citizenship would include the training of e
great many of the abllities which this aim should strive
to develops

©+ Cousal relationships, appreciation of the past

end pregent. Under this aim we would find such statements
of purpose as the following:i 1. To lead the pupil into
& knowledge of his historical inheritance, 2. To culti-
vate a sympathetic understanding of the nations of the
world and thereby gain an appreciation of their contri-
butione to modern civiligation, 3. Aprx-u'alat.ian of cur-
rent problems end methods of solving them. This aim
should develop in the pupil the ability to see the past
in the light of the present. One of the chief Mpﬂllll
of this aim is to bring out the relation of history to
the lives of men.

6« Petriotism and nationsl ideals. The following
ean be included under the teras patriotism and national
ideals: 1. developing & spirit of nationalism; 2. pro-
moting ideals; 3. fostering a4 love of country. In the



opinion of many leaders nationalism as an aim of the
socisl studies is no longer velid. We have outgrown,

in theory if not in practice, the narrow view of national
ideals. America has sssumed the position of world leader=-
ship and many of her obligutions have become of world
character. These world obligations sust limit the naticn-
al spirit in its growth or development. The broad term
e¢itizenship would include ideals which are bigger and
broader than the bounds of our nation. The characteris-
tics of & good citizen are broad and inclusive encugh to
include the spirit of loyalty and does not of necessity
demand a separate aim, patriotism.

7« Use of books, methods of study, etc. The primary
purpose of this aim seems to be the encouragement of read=-
ing; tesching the use of books; bullding sound habits of
study; and treining the pupll to grasp the meaning of the
printed page. At present a great many of our high schools
bave poor library faclilities and do not offer ample oppor=
tunity to develop this aim. It is believed that library
work 4s one of the most essential methods of learning the
social sciences. This aim is sufficiently concrete to be

attained by the average pupil who is studying social
science. This aim should thoroughly scquaint the pupil
with the use of supplementury materials and their value.

"
Iy



Summarys. The theoretical aims as brought out in
this study seem to be as follows: 1l. Facts, acquisition
of knowledge, 2. Training ceriain powers such as memory,
sympathy, Judgment, discrimination, 3. Training for
citigenship, 4. Broadening the pupile' point of view,
6+ Causal relationships, eppreciation of the past and
present, 6. Patriotism and national ideals, 7. Use of
books end methods of study. There seems to be no general
agreement &8 to the aims and purpcees of the social
science course at the present time. However, it 1a evi-
dent that the sbove theoretical aims have been set up
for the guidance 6f the secondury school socisl sclence
tecchers It 15 also evident that certein specific
contributions must be made by the secondary school social
science courss to the general objectivea of secondary

education.



Chapter IV

CONTENT OF THE SOCI/L SCIENCE
COURSE

The social soience course &8 it is teught in our

secondery schools et the present time is chiefly a
resding course.’ [The textbook deternines, in most csses,
the type and quintity of meterisl which will be tought.
" By noting the grade-placement end whether the courses are
required or elective one noy get a falrly impersonsl idea
o8 to the materinl which the socisl science pupil studies
in our secondsry school at the present time.

The moet comprehensive mage of date on required end
elective courses in history, civies, snd economice evell-
eble is thet oompiled by Briggs for the Bureesu of Edusa-
tion in 1914.%2 From this study (see Tsble VI1) we may
drew the conclusion thet in gener:l one finds /neient
history in the ninth grade, Nedieval, Modern, end English
history in either the tenth or eleventh grede, and ’‘mericen
history end Civies ln the twelfth grede. In general, we
would find Mmeris-n bistory, geogrephy, end community
eivies in the seventh end elghth grodes of the secondrry
sghool.

‘1- Rugg, Dr. B. U, Studles in Curriculum Construciion in
the Soeial Sciences. (Unpublished 'hs D. Dissertstion
on file in Library, Teschers College, Columbis Univaraity,

Tew York, 1923)
2. Report of the United Stcten Commissloner of Edueation,

1915, Volume 2, p. 121



Table VII

Required and elective courses in history, civics, and
economics in foure-year high schools according to & study made
by Briggs for the Bureau of BEducation in 1914

! !
# REQUIR™D ' ELECTIVE
Subject : :
: Year : Year
S 0 et naR ARl g DEL e

Ancient history .. 2049 1588 158 29 1524 874 125 26
lediesval and Hodern

Turopean histeory « 1856 1818 1000 70 97 1401 1069 106
English history .. 337 323 1157 133 181 358 1749 268
Ame rican history « 121 114 9730 33756 58 51 360 1381
Industrial history 282 23 30 36 7™ 1083 138 203
Civics ssesssee BB 230 641 2307 242 139 465 1573
Reonomics ssescese 11 37 140 310 11 60 469 10286
General history «« 48 179 456 7 9 17 12 )

Totals . 3372 42688 3901 6360 2009 3003 43756 4600




fe might not be sbles in every case to trll wnhat ie
being taught in a certain grade, because some teachers are
very reaourgeful in their efforts to get materisl. Ferhaps,
there sre t-agkers who teach more subject mattar in one
grede or courses thac othiers do in two courses. Ihis pon-
dition would be the exception and does not sericusly affect
the assumption ths the textbook 1s ths chief soursze of mater=-
{2l in the social sciencs coursee This must of necassity be
the case when we consider that & grest many schoole do not
bave good librery fecilitiea. In fect & large oumber of
the secondary schocls have very poor library cccomodations.
We may take for granted thaf, cncs we have deterained the
type of courve offered and the grede-placemant for the
various ¢ou ses io the soclal gcience depertment, we will
be able Lo find the things discussed Ly analyzing textbooks.
pr. Tarle Underwood Rugg hes made & very detailled analysis
of textbooks in the verious branches of the social science
gourse, and it is to bhim that I em ioBebted for & lurge
part of the material in this chepter’® This chapter has
bsen largely sdapted from his investigstions which were
made recently. The Tables which were taken from hie study
have b en changed somewhat in form, snd in a few instances
some of the materiels have been elimineted. From & study
of the foregoing Tables 1t is posusible to determine the
type of thing taught in the secondary school social science
course.



A+ Geography

A survey of representative advanced geographies
(Book II) indicates that in general that in these texts
discuss the principles of geography, the chief facts
colicerning the earth, continents and oceans, climate,
countries, and man. H». F. C. Wang has made a study
of the type of material (see Table VIII) that i=s being
taught in the geography course at the present t.ime.a His
study shows that emphasis 1s given to the people, resources
and industries of each country. The relationships of the
pepple developed through trade and transportation are dis-
cussed. Lhe nurége text 1s highly condensed and encyclo=-
pediec in its treatment of subject matter. However, the
textbook is a very convenient gulde for the study of peoples,
gountries, and resources of the world.

We also find that these geography texts give some space
to & study of local geography. This type of materizl 1is
usually found in the last pages of the book, and in many

coses it is very meager and incomplete in its treatment.

3. Wang, F. C« "An Analytical Study of Elementary Gungrnph;
Textbooks in America"™ (Unpublished thesis for the degree o
lMaster of Arts In the Department of Education, University

of Chicago, 1918)



Table VIII

:L'ydpo of uu;ﬁ:nt and the sequence of topice in five representative
pdvanced geographies

Book B Book G Book L Book ®
sas  Principles oi®' introduction (Detailed Worth Aver les
of geogra= QOeography partes of (Territories
Us E-) of Us B-]
North The Earth The earth as The earth as
America & whole general geog:
raphy
Possessions Forms of land Nortih South
cies of U.5. of U. B, and water Jmerica America
4. South South Continents south Turope
America America and gceans Americe
5s Oceans, Furope Climate of Rurope Aela
polar re~ the earth
glons and
world winds
6« FTurope Afrioa Races Asle Africa
7. ABia Asia Zone of Africe Australis an
plant life island group:
B Africa Australia Zones of Australia ﬂanpnﬁ of
and ialands animal 1life and Pacific the lo
of the Paci- state
fic
9. Australie Geogra of Minerals Geogra of
end Pagific the loca the loca
islands state state
10+ The earth Commeroe
as & whole
l1. Geogra of The United
the 1022{ States
_ state
12, . North America
13, South America
14. Europe
15, Africa
164 Aslas
A7, Australia
N Geogra of
- the loca
state



B« American History

A atudy of the subject matter or content in American
hiastory by Dr. Barle Underwood Rugg of Colorado State
Teachers College {(mee Table IX) indicates that the chiaf
topics, datea, and personages are being discussed in chrono=
logical urder-‘ There is no great difference in the type
and quantity of subject matter that is being offered in
the elementary and high school., Some of the toples are
discussed in greater detall in the secondary echool
course than in the elementery schocl course. This is par-
ticularly true of the wars and their comsequences. We find,
also, that wars receive more space than other topicas in both
the elementary and advanced course. lhis does not negessarily
mean that the segcondary school pupil is spending all of his
time in the discussion of war, but there is some indication
that strees 1s placed upon this type of material. HNot n.
great deal of attention is Deing given to the construoctive
forces which work during pesace~time perilods.

4, Rugg, Dr. Earle Underwood. Studies in CQurriculum
Construction in the Social Sciences. (Unpublished Ph. D.
Dissertation on file in the Library, Teachera Collepge,
Columbla University, Hew York City, 1983)



Table IX

Relative emphasis in pages given to various periods
in Americen history accord to an alalysis of textbooks
made by Dr. Earle Underwood Hugg of Colorado State Teachers
College

|
|
|
|

! 3

: Elementary Americsn;  High School

; History Textbooks , Americen History

Pariod " : Textbooks

: Book : Book

: A B o D ;A B G D
Ciscovery and
Exploration 46 21 55 32 av 37 20 26
Colonization to ;
1690 38 B3 66 32 60 34 66 62
Colonial Wars and
Settlements 1690-
1763 34 509 41 46 29 36 46 14
Pre-Revolutionary .
Period 1763~-1776 17 14 21 31 10 27 21 26
Revolutionary Var
1776-17683 28 a7 45 24 39 34 =6 27
Critical FPeriod
in American listory
1788-1812 81 61 66 80 87 a6 66 61
The War of 1812
and its Resulte
1812=-1861 166 112 141 126 117 1686 139 £03
The Civil War
1861-18606 Sl a% 50 38 43 64 48 56
Reconstruction
1866-1912 123 26 87 121 138 138 1280 140
Period LUlZ=
10923 31 33 a7 13 24 31 45 11




C. Anclent and Medisval History

A survey of representstive ancient and medieval
history textbooks indicates that in chronological fashion
they discuss the chief events, topics, and personages

that concern primitive man and his way of living.s

Oriental
civiligations are discussed at length, (stress being plaged
upon the political und militery powers) as will be seen
from a study of Table X. We find in these texts some
discussion of the Christain Church and its beginning.

Some space 18 beipg given to the study of the modern
national state. In the medleval histories we find discus-
siona of the Protestant Reformetion and religious wars.

The development of nationsl stetes under absolute monarchs
receives some sttention. Some of the texts take up the

beginnings of the modern democratic movement and discuss
it at lenght. '

Se QD- cit. Ohlpt.ar III] Dage 141



Table X

The relative emphacis given in 8 to certain periods
in Anclent and Nedieval history ac to an analysis of texts
mﬂ u'hr Dr. Earle Underwood Rugg of Colorado State Teachers
oilege

: Anclent and y Anclent
, —Modloval Texts .
Period 3 Bool $ Book

t A B c D H A B C D
Preview, Primitive
and Oriental Life 110 30 ©4 64 7% 80 220 113
Oreece and her
Civilization 130 46 118 71 177 217 265 183
Roeme and the Eoman
World - 78 70 107 103 geg 219 200 190
Barbarian Invasion
and the Dissolution
of Pmpires 54 10 16 40 74 &6 e3 60
Empire of MIT
and the Invasion ;
the Northmen 36 B8 12 56 29
Medieval Life and
Institutions 110 60 253 166 133
Fve of Renalssance 60 14 41 29 8%

Protestant Refor-
mation and Wars of
Religion B0 88 38 456 127

Absolutism and Rise
of Democratic Spirit 37 385 62 (to 1648) e




D. Hodern or Medieval and Modern History

The content or subject matter of modern or
medieval and modern history is largely a discussion of
the medieval and modern 1nlt1tut1qnl. The story usually
begins with a discussion of the madleval institutions
of feudalism and the Christian Church, and from this
point trace the development of the 1dea of modern national
states, BSuch topiecs as absolute monarchy, religious
gonflicts, wars, and personages are fregquently discussed.
A study of Table XI, which has been adapted from Dr.
Rugg's study, givds a very clear insight into the type
of material tsught in modern or medlsval and modern
hiltﬂ!‘r-a We find from this study that nationalistic
origins and their consequences have benrn emphasized as
being of great importance In thls course. Wars have been
kept in the foreground of discussions and conflicting
opinions and results have been given a great amount of
attention in practically all of the textbooks in modern
or medieval and modern history. Political institutiona
and their influence upon the genersl welfare of the group
are frequently discussed.

6. Op. ¢it. Chapter III, page lE



Table XI

Relative emphasis in pages to groups of topics in
Modern history texts according to an analysis by Dr. Earle
Underwood Rugg of Colorado State Teachers College

‘Book A Book B Book G Book D
Group of Toples :

X PAGES
= = i

Pre-Revolution Peried 40 100 120 88
The French Revolution

and the Napoleonic Era 57 55 118 40
Restoration of Monarchy--

Apbsolutism ve. Lhe rising

tide of Democracy 74 67 96 95
Hationalistie origins

and thelr consequences 196 296 248 275

The World VWar and ite
results 102 67 0" 110




Ee Advanced and Community Civics

Table XII gives a very detailed picture of the
Lype of material taught in the civica course in the
secondery achool.¥ In brief most of these texts in
Community Civics discuss the elements of community
life == health, housing, chraities, incomes, thrift,
protection of 1ife and prupurt;, and other topics that
are of vital interest to every boy and girl ss they
grow into maturity. 7These puplils that remain through
the senior high school for the most part will learn
from advenced ecivice something of the machinery of local,
state, and national govermment. 7The services and fung-
tions of govermment receive some discussion® Institutions
which are organized for the purpose of helping those who
are dependent upon socliety for a living are usually dis-
cussed. The political, industrial, snnd social life of
the pecople usually makes up & large part or the content
or subject matter. The general principles underlying
the succesuful operation and maintenance of a democratic

govermment are discussed at length.

Te Opes cit. Chapter III, page 18
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F. Economics ond Sociology

Dy. kugg found through a survey of representative
texts which discus: economie and sociel questicne (see
Teble XIII) that the chief topices mentioned were those
of econonic theory, production, consumption, dlstritu-
tion and exchange: the generel socisl and economic probe-
leas nf business orgeuisation; tru:da. care of the help=
less and delinguents.® The family and other institu-
tions which affect the genersl melfsre of society. In
pm;-al we might sy that the materisl discussed here
is somevhat llke the materdal of the advanced civieca
toxt* Hore stree is glven Lo the socidl ond economic
sspects than in the clvice text, tut the generel run
of materinl is very similiar in its nature Lo that of

the civics course.

8. Op. cit. Chapter 1II, page 22
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(Table XIII continued)
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Summary. 7To sumuarise briefly the type of thing
which is found in the soclal science course, we may say
that the material desls chiefly with those institutions
of mankind which have shaped and are helping to shape
the conduct of socletye In the field of history the
politic:l and military institutions are given a great
deal of attention; in the field of geography we also
find material which 1s directly related to the progrens
of man; the field of civice has 10 do with the institue
tions which govern mon in his struggle for existence;
and in the field of economics and sociology the soclal
and ecomomic institutions are kept in the foreground.

The course is chiefly one of a reading nature. The
textbook 1s the main souree of material rrou both the
standpoint of guality and quantity. Ve have our supple-
mentary materiacls, but in many instances they are not
availsble or their importance in the development of the
topic 18 overlooked by the teacher.



Chapter V

JNTHODS OF TEAQIHING THE SOCI/L SCLENCES

The old iden thot method La sonothing entively
peporetod from subjeot natter hoa been cbindoned by loofde
ing thinkere in the field of edunertion. !ethod hee oone
to be cesoointed with subjeot matter in sush & wey ne to
form & unit of thousht, Tewey tells us $hot nethod necns
thet errangonent of subject natter whioh nekes 1t noet
offootive 1n use.) This point of view ca roleted o
method mokes very elonr the fuet thot nothod ie & pert of
the tecahing process.

The entire field of method hos some to be sssocolisted
with subjeot nmatter to the extent thet we now recognize
e particuler sohene for the leerning of ench thing %o be
lonmeld. To leern amuything, we rmst sonchow prootice that
hing, %o lesrn %0 fom Ju@gnente we maet prrotice fome
ing ignontee-under conditions thot tell suceess fron
fallure end give setiofection to succoss snd enncysunoe %o
fnilure. To loern to think independently we must prociice
thinking independently. Ve nsy conclude fron the chove
‘stotenents that the problen of methed is the problen of
providing ouoch: conditione for lesrning «8 glve the right
xind of prootice for learninges proctice thet will tell
suzecse fron follure end ndtooh scticfrotion to suscess

1. Doway, Jolm. lenooreoy end Eduortion, p. 174, Noenillen
Compryy, 1924



end ennoysnce to thiluru.g

The purpose of this ahspter is to determine end dis-
ouss the importent methode of tesching the soeinl selences
in the secondery school, The snalynes of Ywenty-three
eity and stote courses of study (see Teble XIV) gzives us
a feirly obJective and impersonsl mesns of discovering
present-dey methods of tecching the soeisl studies. A
study of the results of the investigotion in methode of
tesohing the soclsl studies secems to show thet the follow-
ing methods are considered of importcnce:

2. Frojest,
i: g::;z:t:zg'ruuitntiun.
5. Topie end report.

It is evident thot we ere not sble to set up eny fixed
order of procedure.® This is equivalent to seying thet
no one method is the best or that it eon be set up as a
guide. The chief benefit Lls to be derived from method
after it hes been adepted to the ta=sk or subject matter et
hend .4

In trying to determine the preotlces rs releted to
methods of tenching the sooisl sciences we rust not over-
look the foet thot some of the moet commonly used nethods,
perhape, hﬂTﬂ.th been mentioned. No doubt some of the
nethods hove come %o be taken for g;rﬁn'i;ad in the minds of
edugntors, and are no longer mentioned in the printed courses
2. Kilpetrick, V., H, Foundatione of lMethou, Moomillen Co. 1925

d. Streyer, G. D. Ops 2it. pe 51
4, Kilpetrick, W. K. Ibid. p. 6



Table XIV

Hethods of teaching the soclal scirnces as found
by the analysis of twenty~thres (£3) city and state
courses of study (see Appendix G)

Renk Hame of Method Frequency
= — —— —__—_ ——— —
1 Problem 16
2 Project 19
Leboregory ”
4.5 Sociulized Recitation 6
4.5 Topis and Report 6




of study. We refer particularly to the lecture method
whioh wee not mentioned In the courses of study exemined,
We mey conolude from & close study of Table XIV,
that the method which recognizesn the velue of sotivity In
the lesrning procesn ls the method to whick soolel mélence
teachers snd currlculum builders are turnmg.5 At the
present time pctlvity le the Lpele or foondetlon of method
In the teasching of soclel sclence. It la the duty of eveury
prospective teacker of the soclsl studles to beoome sa-
queinted withk the methode whiech sre Lelng recognized by
syeclnliets ee being of vitel lmportance, One of the im-
portent Jobs of every teacher is thet of méspting the sub-

Ject metter to thé perticulsr situstlon,

The Problem Hethod.

From g etudy of Tahle XIV, 1t will be learned that
e greuvt deal of importsnce 1s beiny sttoched to the pro-
blen method of tepshiny et the present time, N, D, Chedwick
hee defined the prollem method In the Zollowing memner:®
"It eimply mesns thet the tepoker centers the whole lesson
around one esgentiasl feot, converting theat faot into =
broed problem.” One mey Judge from the above definlition
that the method ie escentlally one of sotivity on the part
of the pupll, Many outulde readinge ere required; trips mede;
and netursl sourees investlpeted In the molutlion of & coue
5. X1lpetricz, W, 4, Op. oit, p. 54

6. Ghadwici, R. D. "dethods of Tesuhing Tistory"” History
Tﬂl-ﬂhﬂ“ meuil'-u" 191.‘.- ?='1- {J- pl 1?1



plex problem, All of theee sotivities meke for interest
on the pert of pupilo snd, no doubt, wdd 1o the efficiency
of tesohing. The following sdventsges may bte clailmed for
the problem method : 7

I. It elimingtees the guestion of diselpline,

2. It resches the cere of the lesson.

3. It demsnde thorough preparetion on the psrt of

both pupil end teacher.

4. Tittle "bluffing™ im possible.

5. It arouses keen interest.

£. It enoouragee thought.

7. It lesds to mors extenslve reeding end study.

8. It atimulstes verbel expreselon.

9. It éiran the slow pupll & chance.

10. It prevents the teacher from felling inteo & rut,

The Erolect Hethod,

Eilpatriok tells us thet the project ie & "purpoeeful
aot." He slso telle us in the same paragreph thet the
purposeful sot is the typleal unit of worthy 1lfe Iin & demo-
cratio soclety and that it should be msde the typloel unit
of school proeedure., Mr., R, W, Hatch hes expleined the
project in & wey thet might sdd 1o the meaning of the sebove
definition, when he tells uns th:t projects in oltizenship
mey be grouped into three types ss follows: (8),

7« Kilpatricig®. He "The Project Meithod" Teachers College
Record, Vol. 21, pp. S68=272

8+ Hatch, R« We "Projects in Citigensh Hie
g ﬂutln;k.‘ﬁolc 1a.J==. Bl=R%: Jaco 1p” torical



As Projeote involving extrs-curriculer sctivities.

B. Inoidentsl projects.

C. Classreoon instruotion.

A list of representetive projecis in citizenship
would elso be of interest in meking the explenstion olesar,
For this list we turn to the experience and troining of M.
Heten, who has been & lecder in developing the project
nethod.?

1. Clean-up week,.
2. The building of & gymnasiun.
3. ! ohapter in the Junior Red Cross.
4. The formetion of & school banic,
5, Cenpnign sgoinst unsportemaniilke con-
duct ot genes.
6. The nelking of a guldebook of the vieinity.
7. Entertgining ehildren in hospitals,
Be A cempaign sgainst tardiness.
‘9. A conmunity ohristmes tree.
10. / pampeign for clean speech.

liany other projects might be nsmed but the above list
is sufficient to show the meening of the method. It is oné
of the methods whioh recognize the importmnoce of pupil ne-
ti?itﬁ.

Cat of the project certain definite sims or outoomes

should be reslized. Those aims huve been sumarized by

Zilpatrick in the following menner:i®

l. Selentifio methods of attuck.

£, Develop powers of thousht.

3. toquisition of fagts.

4, Develop interest in subject.

6o Puild personal sttitudes.

6. Develop raspect for resenreh and truth.

9. Eﬂtﬂf’j R. Ve 'UP- ﬂ’-tl Ds EE
10, Xilpatriok, V. H. "What Shall Ve Seek from & Froject"
Historionl Outlook, Vol. 13, 1922, pp. 216



e shell clso obsorve that the gemornl outoomes of
the projoot sre in keeping with the eins of the pooled
studions (Seo ohepter I1I1).

Leborntory Nehols |
! third method of tosohing the sooinl etulice whioh

hes Tecently oome $0 bo considered of irmportence is thas
of the laborstory nothode The hesrt of thio mothed soens
to be the fuot thot the pupil 4o given the burden of roe-
ponsibility, and thet the tesshar sspumes the positlion of
ono who guldegs Of course thic is only mother woy of ouye
ing that the pupil "lenrns by dodng." 5o s browht fuoe .
to froe with the problemn of the course, Many forms of
spperntus sach ne boolo, motebook, lihernry, nnpu, oharts,
pleturen sto., nsy be used in & nmothod of this type.

Sone of the ohief cdventoges of the mothod soon o b
that pupile learn by doingg thet the pupll must lesen the
gub jeot natter befora he er: pene ang and the! exmminetiom s
mmm.n The lrok of neod of the exmmine.
tion 1o duo to the faot thet the yupll works individuclly,
under the suldrnoe of tho tesgher. The instruotor cones
to mow the strong snd woak pointa of socsh pupil in quone
tion.

Zhe Zgolnlizod fogitution,

The socleliszed regitoilon ile mnother nethod which has

1l. ﬂlﬂllﬁu ‘s Co "The Iadore Hotlod in the Teseh
1? 3 ing of Mstory" Mo atlook, 18921, Yel.
v Do .



received & great decl of ettentlon in the tesshing of the
sooiel studies, It has come to be recogniszed =8 one of
the importent schemes for resghing the aims of the soeolal
etudicn., Several importent claime heve been mede for this
method relative to ite educetionsl volue, These definite
oims have beoen olearly summarized by Mr, R, A, I‘.unkh.u
He meinteins thet the aime of the sooinlized recitation
nrei

1. To do swey with poesivity in the elassroon,

2. To stimalete inietintive end originality,

$. To oorrect wrong impressions.

4, To trein the pupil in expression.

S+ To enlarge the experlence or the pupil.

Gs To onnble the pupil to overoone individunl weak-

nees.

7. To tensh the pupil how to concentrate.

8. To encble the pupil to develop individuslity.

3, To develop the recsoning power.

10, To build up = delfinite store of informetlon,

The people who hawe developed thie method heve sssured
us that gertain definite advantoges have becn derived from
its In the rirst plage there is o stimulstion of the sooisl
consciousness. The pupil reslises the signifiomnse of his
plaoce in the group, end as o result fu].n thet his work i
not of an sx»tifieinl nature, The sohool room begomes &
"life 1ike" place for him. There is the feeling of a com-

12, Mngkxie, R, 2., "Clees Hethode in Hiotory Tenching"
Historioel Outlook, 1919, Vol. 10, pps 257



munity spirit in the olasa, /11 members contribute in
pusch a woy that responeibility and leadership come to be
developed in the pupils.

Ihe Topic or Zeport Hethod.

The lost of the mothods nmemtioned in the courses of
study is that of the tople or veport. This method gives
sone reocognition to the velus of poilviiy in the learn-
ing process, but there scems o bLe leses imporience attached
to this nethod at the present time than in the );ut.la
This is perhaps due %o the Taet that 1t 1s essentielly the
seme as the lecture method. There is not enough student
pertieipations The method reduses itself to a2 "dry" re-
port by some disinferested pupil.

To summerize briefly whot hes been found from this
phese of the study we may ssy thet tho methods whigh are
being stressed et the present time ere those which recog-
nize pupil =otivity end pertlieipetion. The lew of growth,
chenge, evolution, is being recognized by curriculum
buildsrs,

13, Russell, W. P, "Mothode of Terehing Fistory in the

Secondary Sehool" Higtory Teachers Megesine, 1915,
10‘1- ﬁ' ?- 13 .



Chapter VI
PSYCHOLOGY OF THR SOCIAL SCINHNCES

Before the real significance of the peychology of
the socisl sciences can be umnderstood it will be necea~-
saPy Lo recall thet our sociel sciences, in the paat, have
been taught chisfly from the standpoint of the textbooks®

It has been shown by several investigstions that the texie
boock determines the content of past, if not present courses
in socinl science. Thix leads we to believe that the sme
phasis has besn placed upon the content rather than the
character of instruction in owr teacher-treining ourricu=-
lume To male the socilal science Lescher thorough and ef-
footive in her work ahe must recognise that many factors
gontribute to successful teaching besidms pubject matter.
Dr. Judd tells us that socinl science 15 one of the most
‘complex school subjectss® It 1a & complex subject becouse
of the amsny eand varied types of meterlal which it containse.
tie find slso thet there is a lack of sequence in the courses
which meons, in most school systems, poor organization in
the social aciencess FPFupils in the higher grades complain
becsuse of the fact that the courses which they are study-
ing st the pregent time are very sisilfiar vo those which
they studied 1in the more eslementery gradese. Perbaps the
1. Johnson, Henry. Tesching of History in the Rlementary
ﬁd“hm;r Schools. ¥aomillan Company, New York,

2+ Judd, G. s The Psychology of liigh School Subjects,
y'pagé 3%0. Ginn and Company, 1915



work 1s more detuiled in its nature, but there is no
great difference in degres of difficulty. This makes the
teaching of the social sciences widely different from the
tesching of & course in Latin or s course in mathematics
which carriee the student forwsrd to more and mnore com-
plicated mental processes and operations with each change
in the subject matter.

Thornd tke® gives three major laws of learning,
those of Headines:s, Fxercise, and Effect. These laws can
be epplied to all school subjects with an egual measure
of success 80 far ce teaching 1s concerned. On the other
hand we must recognice the fuct that there are certain
specinl pesychological pro:;umn which apply to each parti-
cular school subjest. An emumeration of the elements in-
volved in the learniag proces. in the social studies would
;I.nulude:‘ first, memory or specific associations betveen
wvords, their sounds and weaningej; second, imagination;
third, idezs plus organiszed assogintions and habits. I
may be asserted that good tesghing in the rooial sclences
will result only after careful ilnvestigation into the pro=-
gess by which children learm this branch of school of
school work. It would almost be an axiom to say that texts
in the soclial sciences have beern dificient in the pust be=
cause they have bren written by people with no great know-
ledge of the +ind of the adolescent child. "Morsover, our

3. Thorndilke, ¥. L. Rduecstional Peychology, Briefer Course,
Chapter X« ‘Teachers College, Columbia University, 1913

4. Rugg, T« U. "The Learning frocess in History," p.l
(Unpdblished irticle)
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teaching in the classroom has not been vital becsuse the
instructional staff have not made proper use of the
psychologlicel lews involving leerning. If better results
are t0 be zchieved in Lhe social sciences, the course must

5
f£it the mental espacity of the child."

Specific asssoplation. Specific ussociallon as it

applies Lo the laws of habit forisilon muet be thoroughly
understood by the teacher of secondary school social
sclence. In & gense the 0ld method of teachlng, which
involved the learning of the printed page, did tske 1into
sgeount the laws of hablit formaticn. However, we find a
serious weakneass in It.hu old method of teaching because
there wes no discriminstion in the amount of time spent
on the essential and on the non-essential point. The
course w ¢ one of rote memory, of a varlety of topics.
The basis of learning {s specific essociation or the group-
ing of idess and the fixing of meaninga. "Fros this one
proceeds to an organigatlon of those assoclations into a
system of memoriged responsss which may be degignated
hnbita-“a But a wore complicated mental process is that
of combining the specifiec assoclations and memorized ra-
sponses in such & way ue to ald In the analyeis of situa-
tions involving prollem solving.

5. Ibld. Pagel.
Ge UpPs cit. page 2.



Ferhaps the most elementary type of learning in the
sociel sciences is that of reflex sotivity. Above this
type of mental activity perceptusl learning has its place.
Une perceives through the senses the printed pege, and
selecte and dlecrininates Letween the varlous modes of re=
sponse. A still higher type of mental activity consists
in ideas. Ideas appear in the social sclences when one
has distinct thoughts or specific asvociations which are
recognized and systematlized into trains of thought.'

The pupil who 1is studying the sociul sciences reads of the
Japanese tex problem, but he will be able to grasp the
situatlon only through the combined results of his eax-
perience., Mdany responses will be set up in his nervous
gystem. BHe rust select and discriminste frow the various
situations aroused either through sight or hearing and soon
begine to as.ocliate all of his idess or meanings concerning
m;tion together. <f his experience concerning texation
is broad he will bring into consciousness ideas upon Ameri-
can, English, or Freanch problsms of taxation. In othspr
worde the idess which he bringe into consclousnmes are

the results of his experience concerning this toplec. There-
fore, the type of learning that concerns us most is the up=
building uf apecific essociations. It then becoves the

Te Ope cit. page 8.



the duty of the teccher to lesve no gopes between the men-
%2l process of the lesrmer snd the content of the materisl
to be learned.

In csddition to the mestery of idens, the secondary
school soecisl science course emphasiges the value of mom-
ory. However, we must not forget thot the pupil cunnot
remember all of the fuots which hove been teught. This
difficulty, on ihe pert of the pupil, in remembering focta
hag beea brought ecbout, in pert, by the poor methoda of
tecching that heve been employed in the pest. Strongly,
sll of the textbooks, in the pret, hove been written from
the stamdpoint of memory. But the mnin defeot of this
natericl has been in the orgmnizetion. 1t hes beom or-
genized moinly on one level snd this has tended to ignore
the grect law of hebit formetion--sttentive repetition.
Certein experiments have shovm thet there ls n definite
relation between sbility to remember end ability to thik.”
There is no question but that textbooks huve igmored this
foot in the orgenisation of matericl ne related to spe-
eific-resoclotion.

So frr we have been disoussing the importance of
monory or specific ceosociations in the lecraning of the
secondary sohool soelal sclenges., Ve now sgk the ques-
tion, what happens when menmory or specific sssociation
8. Buokinghen, R. B. Op. cit. p. 443



besones to be systenciized? It is of grest importance
thet we recognise the fuet that economy in ltuni.ng o=
penis upon specilio-ossoviction end 1ts neening. MNeon-
ings mast be fixed both for the reluatively o1l ossocio-
tlonw 0l comnections of idens end for the l=rger busio
notions. I% iec here thet Judgment begine to be trained
throush nesning-idess.” The first type of involving
idens is chronologierl Judgment. This is ome of the
imgorsent ebhilities xhich the socizl otudlies chould de-
velep. The child musi come o hove & grecler Inmowledge
of the strusture of his soolety. Tine and sequence cre
very inportant, the., in the sindy ~f the soelel studies.
The second itype of Judgmenl with whish ideasion is
fundmantally concerned is the é‘bil:lﬁ;f te cee counel -
letionchipa. The sgolal eiudies should cultivebs the
Juldgment b, leading the pupil %o seo the relotlion do-

10

twoon ecuse and effect, as scouse end effest opponr in
hamen life. Through the study of eoocisl colience the
papil should oome t¢o wnderetand that ovents do not asimply
sugceed cas:: other, but that esach ovent mast be the re=
sult of mome snuse. In order that the theoretissl nims
of the sooisl stuldles may bo reclized [see Chapher III)
we must oultivate in the papil the nbility o see causal

:! Rtl.gg, Be : Gy. 2it. Ue 6
i0. Md., Ce e 0;‘;. ali. &74



relaetionships. Here gousel Judgment is essential.
Inesination.

One of the most important aids in seeing eauseal
relationships is the imoginetion. The socisl studies
have met objection on the ground thet they have been
very forma .11 The grest wealmess here haos been the
failure to utilize the imaginative powers to a high
degreo, Rote memorized response has been permitlted %o
dominete the instruetion in the soeial seclences. In
addition the type of gquestion thet leveloped in the class-
room has served merely to stirmlate the memorizing of
the printed page. TFo thought haos been given to self-
aebtivity on the pert of the pupil through the use of’
imagination. The sogisl studies should be more concerned
with the development of menkind than with the ebility
to recite certain topies. It is only through the im-
eginetion that the pupll ean be made %o see life, custonms,
habits, snd traditions of the people of the eighteenth
century. ZThe pupil in learning the socizl sciences is
living through the experiences of past generafions.lﬂ
Our methods should, therefore, take into account as fur
g possible the imeginative powers of the ehild. Ve
mast =2lso remember that the great stirmlus to imegination
11. Rugg. E. U. Op, cit. p. 7

12, Freeman, F. N. Psychology of the Conmon Branches.
Gipn end Co., 1916
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is longuogo. The use of words or the setting up of
specific nsooointions forees ono to oonstruet in his own
nind oxperiences which ocorrespond to idors whish ococmw
throush recding.

i8ecs Pius Omgenized /agpoolretions (nd Hobite., Fasee
ing now to the fumetions]l velue of the poelcl seioncee

wo must recognize the importence of orgwnized cgscclistions.
it io uwpon the boesmis of idees, thet hebdite sre formed.
The ohild gete en ides by reading come toplo in the sooiel
studiec, but the idon in 1tself 1o of little vrlue. The
ebility to orgrnise idecs must be developed in the pupdl
bofore the vesl purpose will heve beex sscomplished.
Fobite oranot be formed until organised sseocictions heve
been nede poseible. ne of the ghlefl wecikmssses of sooicl
soiengoe teaching, in the pest, coems to heve beon the Tnot
that idens were nover groupod in suoh o woy 8 %o fom o
specifis mssooletion. If idecs rre mreloted to thoumsht,
it beconee the duty of the teacher %o see thet halite of
orgenieation ere formed by ihe pupile. In short the en-
phacis must be shifted from oomtent to the charcoter of
instvuotion. liore thousht mmst be givon to the methods
of tesohing the socisl sofemoes ond loss tine spemt in
the necoriszins of foate. |

AR T TR COLLBe |
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Sumery, The bnels of losrning, oo applied to the
sooinl soliences, ip spooific ussoointion. The mastery of
idess grouped from opeoifio nssopintion hoe fadled in the
post boosuse oll of $he deteils heve not boon imaged.
Noreover, monory is of prinary inportamoe in the nastery
of idess. I/xporimaentes have shosn thet thore is = dofinite
reletion botween mamory end ability to think. 1% hns nlso
boan ohown thet idecs sre fundsmentel in the siudy of
socinl solienos, first to develop oihmronologionl Judgnment,
ondl second, %o develop emsml julgront. Jarthermorve,
inaginetion is of greet importenee in the tonching mmd
loszming of past oventa. 2% booomes a very Influentisl
instruneni in the developing of sequenoe and time relstions.
Tho esphasis mast Bo shifted fron the owmmtent to the ohea-
soter of inotrustion, thus, making the shief funotion eof
the tescher that of Wtridying the gnps in specifis sssocole-
tions, stimulating the insginctive powers; ond developing
iGeetion.l le~ening %o n point of high eofficienay.
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Chapter vII

TE3TS AID NEASUREMANTS

The chief purpose of thla chapter is to discuoss
the teats und messurementa in the field of secondary
sohool soolal scienve. The old type essay exuminstion
is giving way to the modern type of standardized test,

‘the subjeotive olement has been eliminated in the teat-
ing materinl to & large extent. OF course, this hes

not been acoomplished in the socisl studiea to the sane
extent 88 in arithmetic, spelling, end salgebra, but 1t

has mexnt a atep ft:--rmrd in checking the results of tesch-
ing.

A majority of the tests in the sovcial studies are of
the informationul bype, but some few have been deviased
which attempt to measure sability to think and reaaon,
SJeveral teats of this tj e have been devised for both
geography and history, and, although they are open to oriti-
cleam, they are more efleotive as & measuring instrument
than teats or examinntions prepared by teachers. The
Jueetions have been very carefully selectad and have been

evalusted, and the tests have been standardized. In both



geogruphy and history there is & very large mumber of
$tema of 1nfnrmﬂt1¢n41 Some of these are important while

others are unimportant. Authorities agree on fhn im=-
portance of some fucts; on others they dlaagree. we {ind
that yuestiona are not ejually difficult, and hence it is
important to have the amount of credit given for each
question scientificully detemined. Finslly, puplls?
scores cannot be interpreted without standards. ‘his is
evidence in favor of this type of test.

The eriticiem is freguently made, that while it is
possible to measure "what & pupll remembers,™ it is not
possible to mrasure. his ability to answer "thought yues-
tions." It is very significant that investigation has
shown that there 18 8 very definite connection between a
pupils' s&bility to remember and his sbility to think.

One investigator in history hss shown that there ls &
very clnse sgreemeut between a pu ils' score on a memory

test and hie score on & thought togt.© This is what we

1. Hugg, Barle U, "Cheracter and Value of Stendsrdiczed
Teats in History." The School Heview, Vvol.27, PP. 757-771.
1917

2. Bucki-gham H. g. "Correlatic.a Hetwean Ability to $#hink
and Ability to nemenmber, with Specianl Zeference to U.3.
History™. 3Sc¢hool and Society, Vol.H, P.443
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ehould expect when we recsall that ressoning involvea
the use of fucts and & person cannot reason effectively
unless he hses n command of the necessary faocta., The
point here is, that in uaing the memory teats we in-
direotly messure the pupil's ability to think.

Dr. Earle U. Hugg mukes the followling stutement
in reugrd to the toonts:

"mrning to an examination of the reosulta secured
from giving these faotual teatu in cluasroom work one
finda that pupils do not retuin s grest Geul of hie-
torfoul information. ‘fhorefore, the unssumption that the
readineas with whiok pupils anawer historicesl gueations
messures historionl ubility ehould be, at lesst, guali fied.
In fsot, the writer doubtsa the wr1lidity of the ssesumption
becanse of ite primary ecmpbasia upon more memory. The
dominunt aim should be not to memorise historiocanl content
but to give the ohild na wide an experience with the
world ne possible. Dr. Hobbitt in his book on ITR CUN-
4ICU TN pointas out that we muet not hold the child fer
detailed feots. Me urges thut the child be permitted to
sbaorb through wide rending ue veried and wvioarious an
experience u8 18 possible to obtain. Dr. Horn, unother
gurrisulum maker, corroborutes thia pelnt of view in

support of the theory of sooisl utility. ‘rhie 1e hise
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oriterion on which to conatruct the oourse of study. It
means thnt the course must be devised to meet the needs
of the child, either in future school 1ife or w8 an adult.
Conaidered from this aspect, muoh of the content included
in the fuotusl teata is obsolete., This standurd of soegisl
utility would alaso cest doubt upon the validity of a
theory where facts aure held to be the chiel! end, Even
more conclusive are the sotual experimental investigations
reported by eome of the authors of these tests, Thue

sell found that 668 high-school pupils retained only 33
per cent of the historical information oalled for in hie
teat., Mive hundred and f1fty pupile in the three upper
grades of the elementury school could snswer only 16 per
gent of the same set of ueations. It should be noted,
however, that detailed fscts, suoch as those found in the
tests discussed, sre not in themselves of vulue. These
faots misat be the means of arriving ut en underatanding

of the structure of society. Advocates of the social
gtudies today desire thut the child obtaln an appreciation
and unierstanding of hia eaviromment. They demand that
the world be made socislly intelligible to him. Ple-
torionl fucts should be but the medis of urrivina ut

this end,"d

S+ Rugg, Earle U. Op. cit. page 763



The following list is representative of the tests
which have been developed in the fleld of hiatury:i

I. Anclent History:

l. Barmard, A« Fu sceceesecsscsseees Informational
test in Roman
hiatory.

EI s‘ahttf L I O T BT mmtiml
test in Anclent
history.

E"l Pm’“| m"t L I mmtiﬂmli

Il. Medieval Hisiory:
l. Fﬂ!‘dlﬂ!, HMrs. sesesssvsssssssenses Informational.

11l. Modern History:

l. ?ﬂl’d}'ﬂl, Mr's. sssvwssssssssssssess Informational.

Ea v.mat. Ce ﬂ'l sesasssdaadnsanida Dhmltiﬂ tests
in ¥odern FTuro-
pean history.

IV. United States History:

ls Bﬂrr. Ae B¢ scssnsstsssssnsnsssns mm&tlml.
thought, judg—
ment , nﬁ :u:;
iaﬂln‘ B
American his-
tory.

4. Elston, Bertha. "Improving the Teaching of History in
the High School through the use of Tests." The Historical
Outlook, 1923' Vol. 1 s PP+ 300-306
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2. Bell, J. Go &
!ﬂ{:ﬂlllﬂl, De Fo vesssscnsnns J‘ﬂds‘-lant tests
in U. 8. Hi.tﬂl‘,-

E- a@.tﬂn (AR RN E R R YRR S RN Thought t..t'
in U. S« History.,

4, Buckinghom, Be Re ssveesceeer Judgmant tests
in U. S. History.

Ba Fm:fﬂ!t BI'Ss ssssscns sasass Inrﬂr:ﬁlt.iﬂnll tests.

G nl'.‘..' Be Be sossessnrssansnn IﬂrﬂrmatlﬂIH.l teats
(Colonial Period)

7« Davies & HICKE ccsesvvesnssees Informational teste.
8. Pressey & Richards sssescesss Informational tests.
s Hahin, He He ssesssssvssvscees Informational tests.
10, Harlso, €« Le «essessccvesess Informational tests.
11. Kelly, T¢ Ls seecsessssrsssse Thought tests,.

12, Raymer, Ns He savovssvesvesse Thought tests.

13. Rugg, ¥+ Us sscvssscscssscses Thought tests.

14, Sackett, L. We cvsvessvvenees Informational testse.
15. Spovane (Washe) ssevevccncnss Informational tests.
1é. Starch, De ceevssssnsrssscnss Informationnl tests.
17. Thelsen, We He secscsvessssss Informational tests.

18. Van Wagenen, Me Jeo csecsesece Informational testa.

Soue of the testis in current events and unifisd

social sclence courses are:d

l. R‘ugg-bﬂhlnpp --r-n-ll--il:-'l- g::::lrgzi:?“
Panphlets .

5. Rugg, B« U, "Studies in Currioculum Construction
in the Social Sciences." (Unpublished Phe D. Dis-
sertation, on file in the Library, Teachers College,
Columbia Unive rsity, New York, 1923)



=Td=

2« Review of Eeviews sssccrcccssssssess INnformational
tests in cur-
rent history.

Ve find that tests have been developed and standard-
ized in the fleld of geography. Dr. Earle Underwood Rugg
gives us the following list of tests in geagrnphy.-ﬁ

l. "1thﬂ.m, EBa D ssincssnssssssnnnsasns Iﬂ:mtiﬂnﬂl
standard tests

in geography.

24 Thmp‘ﬂni Te Be sscnsssssnsssssansns Infﬂmﬂtiﬂﬂﬂl
test in mini-
mal egsentirle.

o Etﬂ.rﬂh. Ds snevssssssassnsnssssnsans Guugr&];hy scaleg.

4- Hﬂhn-uﬂkl.ﬂr BEE s BE e e e B s EE RS B R Gﬂngrﬁm' Enﬂ.kt

5. Gregory~Spencer sc.ssssssssssasessss Informational
tests in pgeog-

rﬂphfa
€. Buckingham and Stevenson ssescsssq... Informational

tests 1a Place
Geography.

A study of the tests which have been listed above
shows two very distinet types of tests in the field of
social science; first, those that make the ability to an~-
swer factual questions the primary end, and, second, those
that are concerned with the measurement of the higher men-
tal processes namely, thought, reasoning, imagination,

inference, and judgment. No doubt, we will find many very

6. Rugg, Barle U. Op. cit. Chapter VIII, p. 12
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serious objections are offered against some of these tests.
In fact, many of them are very crude and do not make any
mariked improvement over the old type of essay examiaation.
“In the field of ancient history, the Barnard and Sackett
tests must be ruled ouf because they deal with content no
longer emphasized in the class.® It 1s this type of test
which is of no great value. On the other hand we have

some tests in the field of soclal sclence which aim to de~
termine the abllity of the ehild to Lhiak, reason, discrimi-
nate, and weigh factase This 1s the Lype of test which offers
many advantages over the old essay Ly e of examination. The
ebility of the child to think, or Lo reason could not be
touched with the old type of exsminatlon. They were based
solely upon memorized facts.

Even though some of these testsuare very crude and in-
complete we must not forget Lhe advancement which Lhey have
have meds. They represent the firet efforts of leaders to
develop an objective measuring device. We have learned in
others fields, at the expense of many fallures, that the
finished and perfect piece of work could opnly be made after
many trials. And so, we cennot expect these tests to be &
cure-alli Tor our measuring problem {rom the very beginning.
We must find where the wesk places sre before an attempt is
made to complete the product. One of the chief values, then,
t0 be derived from the testing movement in the field of
secondary achool social science is the experimental attitude

7. Elston, Bertha. Op. cit. puge 300



which will be developed in the teacher. Another advan-

tage of the new testing movement 1s the fact that it re-
leves the teacher of a great deal of detailed work. The
time required to grade papers under this system of testing
is much less than under the old type of essay examination.
lore time can be spent in planning and less time in checking
resulis of teaching. Through the use of these tests a

great deal of improvement will be brought to the classroom
lnstruction. Weak points will be discovered in teaching

enéd remerdles can accordingly be applied.

Summary .
A study of the tests avallable in secondery school

gsocial science reveals iwo very distinct types: first, those
which attempt to test the puplls' knowledge of facts; second,
those which attempt to determine the ability of thr pupil
to think, reﬁaon, discriminate, and make jJudgments. It 1is
the latter type which offers the greatest improvement cver
the old type of examination. Some of these tests ere very
crude and incomplete, but they are the only means of ob-
taining objective svidence which we have at the present time
in the fleld of secondary school soclal scilence. They are
very valuable in that they develop the experimental attitude
in the teacher; save time on the part of both teacher and
pupil; improve claseroom instructilon; and serve as a crude
method of determining the extent to which theoretical aims
are being realized in the teaching of the soclal sclencess



Chepter VIIL

COURGRE OFFERAD OY UNIVERSITISS 1ND TH/CHER-TRAINING
IETITUTIONS FOR THR FROFINSIONIL
PREP!R/TION OF SOCIAL
SCIRNCE TEACHERS

The purpose of this phase of the stuly is to deter-
nine %o what extent Yhw universities mnd temohor-troine
ing institutions ere propnring terchers for the sooinl
sciences in the seocondery sshoole One Mundred twonty-
eight (128) estnloge of univorsitics end tecohors qole
legoe ware seleoted rt rondon for mnelysis, However, N0
university or college ie reprosonted which hus not ufe
sunod the responsibllity of trnining tocchors for the pub-
1io sohooloe All of the course offerings of the hundred
mnd twenty-alzht universitios ond collogen (pee ippendix B)
in the departnents of oduontion, hetory, covernment,
yolitiozl sslence, ooonocilce, geosrophy, ol coolology
wore detemined by =mulyels of the sotologs. Of sourse,
the oourse offevinge oo ot clweys cn indeox to the traine
ing whioh ¢ prospeotive Losoher muy toquire, tmt they do
show vory elesrly the fleld fren wihlah the tecsher munt
choore. Tho onteloge 4o not atule the requiremnsnts of
the various courmes wiloh lesd to grodustlion, and which
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usually license the person completing the course Lo teach
the various branches of the secondury school.

A study of Table XV shows very clearly the type of
professional couree which is being offered by the univer=-
sities and colleges throughout the country. Apparently
the universities and tescher~training institutions are
offering courses in the history of education, educational
psychology, prectice teaching, principles of eecondary
education, educational tests end measurements, observa-
tion of teaching, and specicl methods. We would be able
to nsme meny other courses from the list in Table XV,
but the sbove examples are typical of the type of courses
offered by the universitles and teachers colleges for
the professional preparation of the teachers of the sec~
ondary school. The one hundred and twenty=eight univers
sities and teasher~tralonlng institutions which have been
investigated in this study offer a total of 1817 coursees
in the professionel field. Of thies pumber only 392 have
to do with methods of teachinge This means that there is
an aversge of about three courses (four quarter hours or
the equivelent is considered to be a course) offered Ly
these inastitutions in the field of method. The average
gourse which is being offered by Lhese institutions in
the profeseional field is plamncd primarily for the pros-
pective principal and superintendent in the public school.
Of course, this does not imply that the prospective Leacher
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Table XV.

Couresee offered by 1£8 universlties end teacheT-
treining inetitutione in educetion end psychology.

Tercentege
of schools
Rgnk Frequency lNsme of Course kg .- =
1 103 History of Education B0.4
2 88 Hducetional Peychology 68.7
3 B84 Practice Teaching 65.6
4 81 Principles of Secondary
Edueation 63.5
b L i Bducetional Teste and
lessurements 60.2
6 73  Obgervation of Tesching 67.
7.5 46 Special lMethods 56.9
7.6 46 Sohool Mansgement end
Administration B5.9
g 42 School Administrstion B2.7
10 39 Adolescent Psychology 50.4
11 38 Genersl Methods of Tesching 29.7
1£.5 53 Technigue of High School
Inetruction £65.8
12.5 28 Sghool Management g£5.8
14 8l Methode of Teaching In
' High School £4.2
15 30 Philoeophy of Hducatlon £3.4
18 29 High School Administration c2,6
18 29 General Psychology 2£.6
18 £9 Prectical Problems of
fecondsry Educatlon 22.6



18
18

9
£9
29

J1.5
31.5
33.5
83.6

40

38
a8
38

41.8
41.5
41.5
41.5
456

£9

19
19
15

16
18
18
18
17

Prineiples of Hducation

Sohool Administretion and
Bupervielon

Child Stundy

Secondary Saheol Methode
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of secondary school social sclence will not be benefited
by a study of these professional courses. It would be
of some value to the average tescher just to be able LO
make an acguaintance with the literature in the educational:
field. On the other hand the investigation of course of=-
ferings in the professional field shows very clearly that
the teacher has not received & great deal of attention at
the hands of curriculum builders in the professional de-
partments of universities and teacher-training institutions.
In the field of history in the various universities
and teacher-~training institutions we find courses in
American history, Modern European history, English his-
tory, Ancient history, Current history, and Roman history.
These are merely representative of the courses (see Table
XVI) which we find in these institutions, but they show
very clearly the type of gourse offered. We find in the
department of history a total of 1089 courses. Of this
number 270 have to do with American history. This would
make the average number of courses in American history
very low in these institutions of higher learning. We do
not know that they are not offering encugh courses in
American history, but there 1is evidence that an average
of 2.1 courses is very low when we consider that a large
percentoge of the students will never study history. It
is entirely possible that we may have teachers of soclal
scimnce in the secondury school at Lhe present time who



Tuble AVI

acher-training Iinatitutiona

Courses offered in history by 128 universities and

i lame of Oourse Preyuency 8828
Anerican Hietory 270 2.1
Hodern Tnropean Fistory 1B2 1.3
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Anoient Hiantory 59 +4b
Hedieval Buropean Tistory B7 ol
Prench Revolution 56 «+ 29
denuissance and
Reformation S4 « 87

B General History of Zurope 32 « 25

& Current History 32 «£8

£ Hiantory of Rome 32 « 25

B Medieval and Modern
Paropean Mlatory SE «EB
Fiatory of Greeoce Jl « 24
fidstory of Great Britian 29 « 23

B Miutory of Weatern Wurope a8 «2B

5 #iatory of Western Asiu £8 « 28
History of the Old Bouthk 26 . 20
wtin Americun lfistory 26 « 20
Fecant Americon Tistory £6 + 20
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have not gone further in the study of history than the
offerings of the universities and colleges. Another way

to get a clear view of the scope of the average history
department in our institutions of higher learning is to
tals the totul of 1080 courses and rind the average for
theses schools+ This would give approxisately eight courses
for euch of the institutions under consideration.

Table XVII gives & very clear plcture of the course
offerings in the field of sociology by these universities
and teacher~training institutions. Theseosdepartments seem
to offer courses in the principles of sociology, labor probe-
lems, the fanily, social maladjustment, rursl soclology,
the negro problem, and problems of commuaity life. We find
a total of 201 courses in the various branches of soclology
offered by these institutions. This would give an average
course offering which would seem to rank very low. No
doubt, we would find a great many of the universities and
teacher~truining institutions sttaching very litile im~
portance to this type of tpalininge Lesu than one~third of
the institutions which we have studied offer a course in
labor problems) lsss than one-fourth offer a course which
is related to the familyj and les: that one=tenth offer a
course in rurel sociology. This would seeam to indicate
that thepe has been & lack of interest or of foresight in
regard to these viital problems which every teacher of sociasl
science in the secondary school ought to know.



Table IVII

Coursea offered in sociology by 128 universitiea
and teacher-training institutions

Hank flame of Course Frequency
1 Principles of Sociology 6l
2 Labor Problems 39
3 the Pamily 27
4 Joeiel Malsadjuatment 21
] Hiatory of Sooisl ‘Pheory 13
6 Haral Sociology 12
7 American Problems 8
8 Yhe llegro Problem 5
9 the foreign Problem 3
10 Problems of Community Tife 2




From a study of Table XVIII it will be obaerved
that less than two=-thirds of the universities and
teacher-training institutions asre offering courses in
American governmnet; less than one-half are offering
courses in civics; less than one-fourth offer courses
in community problems; and less than one-eleventh offer
courses in Amerdcan city government. Apparently the
universities and teacher-trainiog institutions have not
recognized the fact that secondary schools offer this
type of nnurlf But the fact that neerly ho-thlrdinjr
the institutions offer courses in Americay govermment does
not mean that two-thirds of the students study in this
field. It probably means that only & small percentage
of thr students really study American government.

In the field of sconomics (Table XIX) we find practi=-
cally ell of the institutions offering a course in the
principlss of economics, but less than one-twenty-fifth
of the institutions offer courses in the conservation of
naturel resources; only one of the institulons offers a
course in the principles of taxation; and less than twenty
per cent offer courses in economic history. This apperently
shows that the economic depertments bhave been neglected in
their development. In fact many of the institutions do not
offer more ihan one course in this field and a few have not

started o department of this type at the present time.



Table XVIII

Courses in politicel sclence and government offered
by 128 univerasitics and teacher-~training institutlons

Rank - Nave of Course Frequency
1 smerican Governnent and Folities a3
£ Civics 87
3 Community Froblems 28
4 Principles of Folitical Weonomy 26
& smerican Citizenship 17
6 International Law 16
Beb american State and Local Qovernuent 14
Beb Constitutional History of the

United States 14
Be5 Liplosatic lilstory of the

United States 14
B+6 Comparative Covernuent 14
11.6 . Turopean Covernment 12
11.8 Constitutional History of Fngland 12
13 American City Jov = ~rut _ 11
16 A Study of the State 8
18 Folitical Parties in the United

Stutes
15 Folitieal History of “urope

17 Political Froblems 7

e P —— — P
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Table XIX

Courses offered in economics by 128 universities
and teachrr-training institutions

hank Name of Course Freguency
1 Principles of Economics 121
Feonomic History of Unilted
States =
i Feonomic History 21
o Economic History of ®ngland 11
5 fublic Finances i |
G Conservation of Hatural Resources
8 Feonomice of Corporations
8 Farm Management and Farm
Accounting 2
a Marketing of Fara Products 2
12.5 Stete and Local Finance 1
12.5 Frinciples of Hurel Teonomy 1
12.5 City Expenditures 1
1£.b6 fixpenses of NHational Government 1
12.6 Distribution of Taxatlon 1
12.56 Concentration of Wealth 1
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A study of Tuble XI will ehow very olearly the type
of material which 18 being offered by universities mund
teaoher-training inetitutions in the field of geography.
We note that less than one-fourth of the inatitutions
inveatignted offer courses in industrial geography: less
than one-eighth give courses ia human geography: only
one-eighth offer courses in world geography; snd less
than one-elghth have courses in the geography of the
United States, +Thie study indicsutes that these univer-
aities and temcher=truining institutions offer an average
of about one course ench in the field of geogrsphy. Thim
really mesns that e great msny of these institutions give
no thought or mttention to this branch of the socisal
sclences. Apparently the teschers are being trained, per-
haps ~oorly, in history, economice, sociology or some
other subjeot with the hope that they may be able to
teach geography in the secondary school. One might con-
e¢lude from this condition that the universities snd
teaohera collegea sre weaker in this branch of the social
sciences than in the others. 'The fsot thet leas than
one-eighth of the schools offer courses in thy geography
of the United States probably means that not more than a

very amall percentuge of the prospective teachers of
the social sciences in the seoondary school (who huve an
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Table XX

Geography coursen offered by 128 universities
end teacher-training lastitutions

—

Renk Name of Cours~ Frequency
1 Industrisl Geography 287
2 Principlec of Human

Geography 7
3 World GCeopgraphy 18
$ Geography of United itetes 16
& Turopesn Geography i
6 mc Geograghy of 8
746 Geography of South America 8
76 Physical Geogrephy 8
9 Commerglal Geography ¢

1l Geography of Asia 4
11 lilstoriocal Geography 1
11 Folitical Ceography 4

135 fioam Geography 2

16 soglal GCeography 1

16 Home Oeography Applied to
Commnity 1
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epportunity) ever study geography. rhere is only one
contlusion whioh we ocan draw from a study of these fucte
and that 18, that teachers ure uot being prepared in this
branch of the social sculence course.

Tobles XIT and IXYYI dndionte the course offerings
of the one hundred snd twenty-ei it universitiea snd
toscher~-treining inetitutions in the field of method.

One will note, with interest, the lsck of emphssis which
is being placed upon thie phuse of the tenchers' pre-
puration. There is an sveruge of lees than ono course
per institution offered in the field of method sa related
to the sooinl atudios. OFf course, we find a greut many
gouraes in method but they nre of a very generasl nature,
Theee institutions ®eem to be offering ooursea in specisl
methods, general methods, high school methods, secondary
school methoida, elementary sohool methods, and methods
of teaching in the primary grudesn, Oue will note that
lees thun two-thirds of the universitiea and teascher-
truining institutions offer courses in the temching of
history: only ons=-eizhth give courace in the teaching of
oitizensbip; less than one-eloventh offer gourves in the
tenoking of geogra hy:; and only one of the inatitutions

attempte to give a courve in uathndu- of tenuching economics.

Summry. This phuse of the study hus been sn sttempt



Table IXI

Method coursea offered by 128 universities and
teacher-truining inatitutions in the ristory, geog-
raplky, econcmics, political ssience, and government
depertments

Rank Hame of Course frequency
1 Teachingz of History 73
2 Tuaahing-af Citizenship 16
3 ‘Yeaching of Geography 11
4 HMetholde of Teaching Bconomics 1
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foble XXIT
Method ocourses offered by 1E8 universities and

tesncher-training institutions

Rank Iinc FPrequency
1 Speoinl methods 46
2 General mothods of teamching a8
3 Methode of temohing in high school 31
4 Secondary sohool methods 20
B Nathoda of tesching science 26
7 Intermediute grode methode £b
7 Prinu.r;r- grude methoas 28
7 Methods of teaohing sooial acience 286
9 Zlementery school methods 24
10.5 gethoda of teacohing Znglieh 16
10.5 Methods of teaching lunguuagea 18
12 ethoda of tenohing mathematioce 17
13 Methode of tesching reading 16
14 lethods of teuching Tatin 10
15 Methods of temohing mununl truining L
16.5 Hural sochool methods a
16.6- gothods of teaching home voconomics a8
1=.5 Project method 7
18.5 Methods of teuching physical

eduoation

20 Advances methods 4
s1 flethods of teaching education a8
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Ohapter IX -

CONCIUS1O0ND 'ID RNECOMMND/IICNS

Canclusions, This etuldy hes boexn en cblempt to
tatermine:

1s The Job of tha teccher of sosiel solence
in the sooondory sohool 1o reluted @
sinn, sonteut, methods, psyoholosy, tad
notiods of Losiing end newsuring results _
of tesohing, _

2. the coursee offared by universitiee snd i
tetoiare oollegen for the propuration of ' '
Ahe pecondery Bohobl so0inl polence tesoher,

3. To what oxtont the universitlos mnd tosoners
feeining Institutions e preporing tevclers
for seoonidsnry sehool ecoiel selenve vt the
pregont tie.

The detniled snnlyeis of materin]l welsiing to alng
Hﬂﬂtlmaf‘lhmiﬂnlmtnﬂaﬂ:umtm_
ta o tendenoy to set uwp lorge vtnaldurds or ldenls for o
gosd, The theorotical mime of ke sooirl studies msy be
properly grouped wndee sever neln lLewcds or dlvieions o
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follows: L, Feets, soguisition of imowledzs, 2. Training
certein powers suoch ng sympatly, Judguent, nemory, dise
orimination, 3, Traluing for sitisenship, 4. Brosdening
the pupile® point of view, 8. Csusucl relntionships,
appreaiation of the pust end present, 6, Fatriotism smd
nntionsl idecls, 7. Use of books end methods of study.

it the pregent time there ie a tendenoy smong lesders
in the fleld of gocicl solence o regerd the ain, "patriot-
isn end national idesls" cs belng of less importence then
in former times. It msy well be considered us £ purt of
good citizenship treining. Cltisenmship, e8 sn sim of
the socinl Iﬁﬁtﬂ.ll- is very brocd mnd inolusive, whioh
neand thot {ts true interpretetion would be bigger mnd
brocder thun o nsfionnlistiec epirit.

In regard S0 content or subjeet matter of the sze-
condsry sehool gsoolcl eclence we may suy thut the course
ig ehiefly of the readins type, with the texthook cs the
chief source of nutericl. In the seventh end eighth grudes,
in gepersl, we Tind /meriosn histor , geogrephy, end commule
ity olvion offered, with n tendency to combine the materiel
into a wnifisd course. In general Anoient history is offer-
ed, with n tendenoy to conbine the moterinl into a unified
sourse. In genoral Ancient history is offered in the aninth
grode; Modievel, Modern or English himtory in the tenth
or elevanth grade; and ‘mericen history and advenced
oivics in the twelfth grude. Nlenanto¥ gounges in
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couraes in economica, government sand politicsl science
nre ulso offered in the last yeers of the senior high
school course.

Teachers and curriculum Luilders in the field of
gecondary school socisl science have come to Jjudge method
by the opportunity which it offers for atudent activity
or participation. A detuiled unalysis of courses of
stndy in secondary school accial science indicutes that
emphasia is beingz placed upon the protlem, project, la=-
boratory, soclialized recitation, an: topic end report
methods at the present time. This tendency would lesad
us to believe that teachers of gecondnry school social
sgience have recognized the fuct that method and subject
matter cannot be sepurated, but thut they form & unifled
whole.

The tTourth conclusion which we may draw from this
atudy 1s based upon the peychology of the secondary school
gocinl sciences. The psychologicul principles which are
particularly applicable to the unuih} sclences seem to
be memory, imagination, hanblt formation, reasoning, and
generalization. It 18 the duty of every teacher of secon-
dary soeial sclence to make an applicution of the lawe
of learning to the sbove psychologicel principles in her

daily tesching. Unless these principles are uprlied by



the teacher u great loss of enerygy and effort must of
neceasity reault.

We may elso conclude from this utudy that there are
nany teats and meusurements nvailable for the uee of the
neoondury school socinl solence temoker. The old type of
egsay exnmination e glving way to v standardized type of
test. ‘the ohunge from the old tyre of examination to the
new hus given the tescher muny mdvantuges in her work.
Thie developmont hus mude it possible for the teacher of
gscondary school socinl aclence to devote more time to
eystennti¢ planning; 1% has made it possible to get an
objective mensure of the sttaiument in sooinl soience;
and the teacher 1o enabled to muke & comparntive study }
of the schievement 0f ber pupils with thoae of other AL
teuchera. The subjeotive oloment in testing hae been
eliminated to o large oxtent by these standardized testa
and mensured.

The luat conolusion that we wiah to draw frum the
reaults of thiy inaventigntion is boged upon the snalyais
of cutaloga of universitios and teacher-treining insti-
tuticns. The analysis of these ¢/ talogs akow three out-
atanding facte;

1. There 1s no definltely urmmf:n gourue for

the prospeotive teugher of soginl solience in
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the socondary school =t the pres-nt time;

L+ The professionsl eourses cre orgenized, very
lergely, froa the ebtindpolnt of the adninie-
trotor of the publio school; .

O The courses which sre opffored for the 10e
Iesslonsl preparation of the prospeciive teacher
of sooclel soience 1n the secondary sohool are

very lavgely of the oontent type.

Moparently the univorsities and teagher-troining
institutions nre giviug very little cttention to the
trolning of the tescher ol sesondsry school sooinl
soienoce. The 4bove stotement is based upon the ool
thet not one of the universities or colleges offered &
specicllized course for the truining of the Lesahsr of
goolicl solienss in $the secondury schovl. Thers is gome
tonldenoy, however, %o offer nethod courses in the con=
tent departments of the universities snd colleges whish,
with few exoeptions, ere of a spesilalized type mnd do
not meet the dememde of the gecondory school social soience

gourac.

Becomnend:bions,
This study his shown the need of certuin changes

in the pructices of universities snd tessher-trsining
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inatitutions as related to the prepurction of the se-

condary school social science teacher. ‘These nesdan

changes offer a busis for muking the following re-

commendations:

1.

2.

de

&

That the universities and teuchers colleges

0ffer n specialized course for the prospective
teacher of secondary school social ascience, whioh
would include ample opportunity for a thorough
understanding of the aims, content, methods,
peyohology, and tests und me surements in the
field., fris recommendation is besmed upon the
evidence, ™rnished by the analysis of catalogs

of univergities and teacher-training institutions,
timt teachers are not being thoroughly prepared

for the various phases of secondary school sooisl
gcience tuauhing,
Fhat & greater mumber of method and paychology

couraes be offered for the pruspective teacher of

the socinsl studies in the secondury school,
*hat the method snd peychology coursee in the
gociul seiencea be shifted from the departments
of aduoation and ~ayohology; to the departmenta
of hiatory, civies, economics, and geography,
That teachers collepges grant specicl diplonue



5.

to prospective temchers of the social studies

who have completed the prescribed four-year
specinlined courae,

That tesacher-training institutions refrain from
recommending teunchera for @econdary school social
soience who have not speclalized in this par-
tioular field of atudy.
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ship Company, 228 Reeahwood Plgce, Leonie, W, J., 1923,
Thie bdulletin containe many concrete suggestions for
teschers of the soclnl selences; outlines deeirstle

{roj-utn and sotivities, snd contelns helpful referencee
0 other {llustrative materiml.

H0lts, Trederick L. "Prinoclples und ilethode of teach-
fog Geogrephy"” The Maomillen Company, New York, 19gl.
Descrices the principsl present-dey methods of teaching
of geography; glven 1lluetrstive lecasone; sand Includes
8 chapter on the esrly te ohlng of geogrep y.

Johngon, Henry. "Tesching of Tistory in Hlementsry
and Segondary Schoole” The Mgomillen Compeny, New

York, 1916. An enslysis of what hietory le, what 1ite
eims end welunes are; oontslne many su,gestions on
methods of teachling the subject; snd lneludes two ex-
cellent chepters on how history orme t be tau;’ t, both
in Zurcpe gnd in the TUnited Stetes.

Hetionel Assccistion of Seocondrry School Frinelipsale.
"Report of the committee on socle] etudies” The School
Review, Vol. XXVIII, pp. 283-287. A brief survey of
present prsctice In the tesching of the soclal studlea
other than history, besed upon an enalysis of typlical
sohool textbooks snd upon cuestions asked of schools
concerning thelr nse of the textas.

Nationnl Hdudution Assoolption, Committee on foelal
ftudles of the Commlesion on the Reorpganization of
SBecondary Sducntion. "Report on the social etndies

in secondary educetion™ Bulletin 24, 1916, Tmited
8tates Burean of Lducetion, Weshington, 1. C., 1916.
The first committee report to ewnjphaelze the socisl
seiencee e » unit, Tnflventiel Iin brosdening ont

our curriecule In thise fleld of citizenahip treining.



L

10,

11.

1z,

Rugg, Dr. Harle Tnderwood, "Studlea in Turrionlum
Constroction In the fociml sSelencen” (Unpublished
Fh. D. Dissertution on file In the Library, "eschers
College, Columbim Unlversity, Wew York olty, 19£8,)

A dotulled study of eurrlicnlom in recondsry school
80c1.1 solence., The gtudy presents » llst of studies
in the virious pheses of soocisl polence curriévium in
the seoondsry school, inelyses were msde In thilg
invoutigation to determlne the type tople dlscussed
in the different phoses of secondary school eoclsl
sclence.

Augg, derold. "ilow whell we reoonstiruct the soelaml
atud leg onrrieulum¥™ The Mletoriorl Dutlook, Yol.

T, pp. E47-26E. 2 Teview of needed ghenges in the

content and orgenizetion of hiletory and relsted sceliel
eubjectn; e orltigue of the report of the Jolnt Committee
on Hietory emd Educution for Cltisenshiy, with s pro-
grem for committee proacedure,

Bugg, "erold. ™Needed chengea in committee procedure
in reocnstructing the socliel studiee” "he EZlementory
fiohool Journal, Vel. YYXI, pp. 688-80E. An ewvalustion
of committee procedure s the chief method of curri-
culum making. * Disouaraes the veluen snd parvices of
aommittees.

Tryon, Rells Y, "The Tesching of Wistory In Junior

end Senier "lph fohcols."” Binn & Company, Boston, 19f1,
A conorete, helpful took on the teachlng end orgsni-
setion of secondnry echoeol coursee In hiletory; suggests
veriong methodn of toeoring the subleot,

United Statos Buresy of "dvoation. "The tesohing

of communlity oivios”™ Bulletin 27, 1915, Veshington,
Py Cuy 19,6, This bulletin of fary meny gonorate
Stigpentlione for tesching coumunity 1ife gnd hie been
influentiel in shaplng our community clrloe conraen
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